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Psychology Welcome Pack

The word ‘psychology’ comes from the Greek word ‘psyche’ which means the soul or mind. We will study how we can explain human behaviour.
Hello – welcome to this new and fascinating subject. We hope to convince you how useful psychology is – it’s a science, it’s about you, it uses scientific research methods and it links with all other subjects on the curriculum. We need you to know that psychology is not an easy option – it includes key skills of literacy, such as writing essays and evaluations and numeracy, including plotting graphs and calculating means. You will carry out many small scale experiments in lessons and plan and carry out some larger pieces of research on topics such as memory that you have studied.

In this pack you will find…

· Overview of the psychology year
· Detailed year plan
· Expectations
· Reading list and websites
· Induction tasks to be completed by your first lesson.

Overview of year 1 Psychology

	Time
	Module taught
	Assessment 
(Summer 2027)

	September - December
	Psychology in context

A. Approaches in psychology and biopsychology
B. Research methods



	Paper 1:
Social Influence 
Memory
Attachment
(24 marks each section)

Paper 2: 
Approaches & Biopsychology
Clinical Psychology and Mental Health and Research Methods
(24 marks each section)


	January-May
	Introductory topics in
Psychology
A. Social influence
B. Memory
C. Attachment
D. Clinical Psychology and Mental Health

	

	June - July
	Preparation for Year 13: Schizophrenia and A2 Approaches and Biopsychology
	Exams in the following June




To view the full specification follow this link:  https://cdn.sanity.io/files/p28bar15/green/661250c1cb8bd3586f93ddb48c89a3218a3913ca.pdf  
Expectations of this course :-
You can expect that your teachers will…. 
· Plan your lessons to give you the best chance of performing well in your exams 
· Be on time for lessons
· Set you regular tasks to monitor how you are progressing in this subject
· Mark your work and give you feedback about how you can improve
· Be available outside of lesson time to give you help and support if required
· Talk to your other teachers in this subject to discuss your progress
· Report any concerns to the Head of Science/ Sixth Form
· Set work for you to do if the teacher is absent
· Help you to plan your revision using Preparation for Success documents and tasks


We expect that you will….
· [image: Psychology A Level Year 1 and AS: The Complete Companion Student Book for AQA: (5th Revised edition)]Organise your lesson notes and homework in the books provided and expect to have them monitored regularly
· Purchase a textbook to refer to regularly at home – these have recently been updated as the specification had changes in 2025
· Complete pre-learning as per schedule
· Hand in homework when due
· Attend all lessons and be punctual. If you are going to be absent for a trip or appointment, inform your teacher (either in person or via email) beforehand so they can give you the work.  Work missed has to be completed by the following lesson so you are up-to-date – this is YOUR responsibility.  If an independent learning task (homework) is set whilst you were absent, this is to be completed as well. 
· If you are absent due to sickness, then it is important that you catch up with any work missed before the next lesson.  This is YOUR responsibility.  If an independent learning task (homework) is set whilst you were absent, this is to be completed as well. 
· Prepare yourself for regular ‘exam style’ assessments - the first of which will be in week 5 in the Autumn term.
· Spend at least 1 hour per week (of the 7 hours extra hours) doing additional research in psychology
· Read Psychology review (in library) to enhance knowledge and understanding of topics studied
· Participate fully in class discussions and practical work
· Attend revision and support sessions 
· Build up a collection of research evidence on topics covered

Recommended websites

https://www.tutor2u.net/psychology 

https://www.simplypsychology.org/a-level-psychology.html 

http://www.s-cool.co.uk/a-level/psychology

http://www.bps.org.uk 

http://allpsych.com/psychology101/intro.html


Objectives for Induction Work:
1. I can research information and use it to answer questions on a psychology topic
2. I can correctly define keywords and use them to interpret data
3. I can identify the key requirements for a successful extended writing question and use these to produce a response to a new question
4. I can apply my mathematical knowledge to biopsychologyIMPORTANT

The answers can be typed or handwritten.

This work is important and needs to be taken seriously; it is your first assessment so you need to spend time completing it to the best of your ability.





PSYCHOLOGY INDUCTION TASK 1

Read This article and then answer the questions that follow: 

Stanley Milgram Shock Experiment 
The Milgram Shock Experiment, conducted by Stanley Milgram in the 1960s, tested obedience to authority.  Participants were instructed to administer increasingly severe electric shocks to another person, who was actually an actor, as they answered questions incorrectly. Despite hearing the actor’s screams, most participants continued administering shocks, demonstrating the powerful influence of authority figures on behaviour.
Milgram’s Experiment (1963)
Background
When Stanley Milgram first conceived his experiments, he had intended to compare levels of obedience in the United States with those in Germany.  Given the aftermath of Nazi atrocities, Milgram, like many at the time, suspected that something unique in German culture might underlie higher levels of submission to authority.  As a baseline, he began by testing American participants at Yale, fully expecting they would prove significantly less obedient than the Germans he planned to study.  To his surprise, however, the U.S. results were already so unexpectedly high that Milgram ultimately abandoned his planned cross-cultural comparison. Far from confirming any nation-specific tendency, these findings instead suggested a more universal human vulnerability to authority pressures. 

Aim
The study was designed to measure how far participants would go in obeying an authority figure who instructed them to perform acts that conflicted with their personal conscience. Specifically, it aimed to quantify the level of shock participants were willing to administer to another person under the guise of a learning experiment when instructed to do so by an authority figure.  Milgram also investigated the conditions under which people obey or disobey authority and the psychological mechanisms (reasons) behind obedience and disobedience.  Bottom of Form
Could it be that Eichmann and his million accomplices in the Holocaust were just following orders? Could we call them all accomplices?” (Milgram, 1974).

Sample
· Size: The study involved 40 male participants aged between 20 and 50 years.
· Method: Participants were recruited through newspaper advertisements and direct mail solicitation.
All subjects believed they were voluntarily participating in a study on memory and learning at Yale University. This method is known as volunteer or self-selecting sampling.
· Demographics: Participants were drawn from New Haven and surrounding communities.
The sample included a wide range of occupations, including postal clerks, high school teachers, salesmen, engineers, and labourers. 
Participants ranged in educational level from those who had not finished elementary school to those with doctorate and other professional degrees.

· Compensation: Participants were paid $4.50 for their participation in the experiment.
However, they were told that the payment was simply for coming to the laboratory, regardless of what happened after they arrived.

Procedure 
The procedure involved pairing participants with a confederate (Mr. Wallace), assigning roles through a rigged draw. The participant (always the teacher) was instructed to administer electric shocks to the confederate (learner) for incorrect answers to a memory task.
· The participant and the confederate drew slips from a hat to determine their roles.
· The drawing was rigged so that both slips contained the word “Teacher.”
· The ‘true’ participant was always first to choose.
· This ensured that the naive subject (real participant) was always assigned the role of teacher, while the confederate was always the learner.
Before ‘drawing lots’ to decide who became the teacher and who became the learner Milgram told the participants about the effects of punishment on learning:
We know very little about the effects of punishment on learning. This is because almost no scientific studies have been conducted (on human beings).
We don’t know how much punishment is best for learning/whether it is beneficial to learning; We also don’t know how much difference it makes as to who is giving the punishment:
So in this study, we are bringing together people from different occupations (to test this out); We want to know what effect different people have on each other as teachers and learners.
[image: milgram]The learner (Mr. Wallace) was taken into a room and strapped into an electric chair apparatus.
The teacher (real participant) and experimenter (a confederate called Mr. William) went into a separate room next door that contained an electric shock generator.
Two rooms in the Yale Interaction Laboratory were used – one for the learner (with an eclectic chair) and another for the teacher and experimenter with an electric shock generator.
The ‘Learning Task’
The teacher real participant) was given a preliminary series of 10 words to read to the learner (confederate), with 7 predetermined wrong answers, reaching 105 volts. After the practice round, a second list was given, and the teacher was told to repeat the procedure until all word pairs were learned correctly. The participant (teacher) read a second list of word pairs to the learner. The participant then read one word from each pair and provided four possible options for the matching word. The learner had to indicate which word had been originally paired with the first word by pressing one of four switches. This task served as the pretext for administering shocks, allowing the experimenters to study obedience to authority in a controlled setting.  Each incorrect answer resulted in a shock, while a correct answer moved the process to the next word.

Fake Shock Generator
The shocks in Stanley Milgram’s obedience experiments were not real. The “learners” were actors who were part of the experiment and did not actually receive any shocks. However, the “teachers” (the real participants of the study) believed the shocks were real, which was crucial for the experiment to measure obedience to authority figures even when it involved causing harm to others. The participant was given a mild electric shock of 45v to the wrist to convince them that the shocks were genuine. Milgram watched through a one-way mirror. 
[image: Milgram]The device consisted of 30 lever switches or bttons.
· Each switch was clearly labeled with a voltage level.
· The voltage range spanned from 15 volts to 450 volts.
· The voltage increased by 15-volt increments between each switch.
· When a switch was pressed, a red light would illuminate, an electric buzzing sound was emitted, and a blue light labeled “voltage energizer” would light up.
· [image: milgram shock generator]The voltage levels were labeled from “Slight Shock” to “XXX”.
Verbal designations were provided for groups of four voltage levels: 15 volts (Slight Shock) to 375 volts (Danger: Severe Shock) and the last two switches to 450 volts were labelled “XXX”.


Learner (confederate)
The learner (Mr. Wallace) was a confederate (stooge) who pretended to be a real participant. He was 47 years old, mild-minded, Irish-American, and was an accountant in real life. The learner was taken into a separate room and strapped into an electric chair apparatus. He had electrodes attached to his wrist with paste (to avoid blistering). The experimenter explained that the straps were to prevent excessive movement.
[image: milgram study mr wallace]The “learner” (Mr. Wallace) was strapped to a chair with electrodes.
The learner’s responses were predetermined, with a schedule of approximately three wrong answers to one correct answer. This standardized protocal was used for all 40 participants.

The learner continued to provide answers (mostly incorrect) up until the 300v shock, and makes noises of pain when he receives a shock. 
When the 300v shock is administered, the learner pounds on the room’s wall, which is heard by the participant.
· At 75 volts, the learner emitted the first audible grunts of pain.
· By 120 volts, the learner’s vocal protests became louder and more insistent.
· At 150 volts, the learner began to complain specifically about a heart condition.
· Around 300 volts, the learner pounded on the wall, indicating significant distress but ceasing verbal responses.
· After approximately 330 volts, the learner became silent, creating the impression that they were either unconscious or unresponsive.
It is crucial to remember that these were simulated responses; no actual electric shocks were delivered.  The purpose of this staged distress was to measure the participant’s willingness to obey authority even when they perceived they were causing harm.

Experimenter (confederate authority figure)
There was also an “experimenter” dressed in a grey lab coat, played by an actor (a 31-year-old male school biology teacher in a coat called ‘Mr. William’. He wore a grey technician coat and had a stern manner).  The experimenter (Mr. Williams) instructs the teacher (real participant) to administer an electric shock each time the learner makes a mistake, increasing the shock level by 15 volts with each error.  He advises the participants to allow 5-10 seconds before considering no response as a wrong answer, and to increase the shock level one step each time the learner fails to respond correctly. The participant gave the shock by pressing a button on the shock generator.
Additionally, the experimenter tells the teacher to announce the voltage level before administering each shock. When the teacher refused to administer a shock, the experimenter (Mr. Williams) instructed a series of standardized orders/prods to ensure they continued. There were four standardized, scripted prods, and if one was not obeyed, then the experimenter (Mr. Williams) read out the next prod, and so on. If a prod was unsuccessful or the participant insisted on stopping, the experimenter moved on to the next one, and so on. The tone was firm but not impolite. The prods were repeated if the participant showed reluctance to continue.
· Prod 1: Please continue / please go on.
· Prod 2: The experiment requires you to continue.
· Prod 3: It is absolutely essential that you continue.
· Prod 4: You have no other choice but to continue.
These prods were to be used in order, and begun afresh for each new attempt at defiance (Milgram, 1974, p. 21). If the final prod was unsuccessful or the participant stopped reading words, the study ended.
There were special prods if physical injury was asked about;
1. Although the shocks may be painful, there is no permanent tissue damage, so please
go on.
2. Whether the learner likes it or not, you must go on until he has learned all the word
pairs correctly. So please go on.

Results 
Before conducting his experiment, Milgram surveyed psychiatrists who predicted only 0.1% of participants would administer maximum shocks, expecting most would refuse between 150-300 volts once hearing the learner’s protests or heart concerns.
However, the actual results starkly contradicted these expert forecasts:
· 65% (two-thirds) of participants (i.e., teachers) continued to the highest level of 450 volts. 
· 100% of the participants continued at least to 300 volts.
· A total of 14 “defiant” participants stopped before reaching the highest levels (5 at 300v, 4 at 315v, 2 at 330v, and 1 each at 345v, 360v, and 375v).
Milgram did more than one experiment, he carried out at least 18 variations, each time manipulating features of the situation (e.g., proximity to the learner, setting prestige, presence of peers) to see how they influenced obedience.


Signs of Tension and Resistance
While these results suggest a remarkably high overall obedience rate, they do not imply that participants found it easy or comfortable to follow orders:
· Every participant at some point questioned the procedure, and many openly pleaded to stop or offered to return their payment rather than continue hurting the learner.
· 14 out of 40 individuals exhibited nervous laughter or smiling—often interpreted as a response to intense psychological conflict. One participant famously experienced a seizure due to severe stress.
· Observed behaviors included sweating, trembling, stuttering, biting lips, digging fingernails into flesh, and uncontrollable laughter episodes, all signs of acute internal conflict between the authority figure’s instructions and the participants’ personal conscience.
In interviews following the sessions, participants frequently described feeling tormented by what they believed they were doing, yet felt unable to disobey the experimenter’s prods.
This illustrates Milgram’s core point: the conflict between adhering to an authority’s commands and upholding one’s own moral standards can trigger extreme anxiety.

Post-Experimental Ratings
During debriefing, subjects were asked to rate the pain of the final shocks on a 14-point scale:
· The modal response was 14 (“Extremely painful”).
· The mean rating was 13.42, reinforcing the idea that participants perceived they were administering severe harm to the learner.
These findings highlight why Milgram’s study caused such widespread controversy.  Many participants were visibly distressed and desperate to stop, yet the powerful situational force of an authority figure kept most administering shocks right through the learner’s protests, or silence.

Conclusion 
1. People appear to be more obedient to authority figures than we might expect. Ordinary individuals are likely to follow orders given by an authority figure, even to the extent of potentially causing harm to an innocent human being.
2. When people are given orders to act destructively they will experience high levels of stress and anxiety.
3. People are willing to harm someone if responsibility is taken away and passed on to someone else.


Milgram Experiment Variations
The Milgram experiment was carried out many times whereby Milgram (1965) varied the basic procedure (changed the IV).  By doing this Milgram could identify which factors affected obedience (the DV). Obedience was measured by how many participants shocked to the maximum 450 volts (65% in the original study). Stanley Milgram conducted a total of 23 variations (also called conditions or experiments) of his original obedience study: In total, 636 participants were tested in 18 variation studies conducted between 1961 and 1962 at Yale University.

Uniform (20% obedience)
In the original baseline study – the experimenter wore a grey lab coat to symbolize his authority (a kind of uniform). The lab coat worn by the experimenter in the original study served as a crucial symbol of scientific authority that increased obedience. The lab coat conveyed expertise and legitimacy, making participants see the experimenter as more credible and trustworthy. Milgram carried out a variation in which the experimenter was called away because of a phone call right at the start of the procedure. The role of the experimenter was then taken over by an ‘ordinary member of the public’ ( a confederate) in everyday clothes rather than a lab coat. The obedience level dropped to 20%.

Change of Location:  The Mountain View Facility Study (1963, unpublished) (47.5% obedience)
Milgram conducted this variation in a set of offices in a rundown building, claiming it was associated with “Research Associates of Bridgeport” rather than Yale. The lab’s ordinary appearance was designed to test if Yale’s prestige encouraged obedience. Participants were led to believe that a private research firm experimented. In this non-university setting, obedience rates dropped to 47.5% compared to 65% in the original Yale experiments. This suggests that the status of location affects obedience. Private research firms are viewed as less prestigious than certain universities, which affects behaviour. It is easier under these conditions to abandon the belief in the experimenter’s essential decency. The impressive university setting reinforced the experimenter’s authority and conveyed an implicit approval of the research.
Bottom of Form

Two Teacher Condition (92.5% obedience)
When participants could instruct an assistant (confederate) to press the switches, 92.5% shocked to the maximum of 450 volts. Allowing the participant to instruct an assistant to press the shock switches diffused personal responsibility and likely reduced perceptions of causing direct harm. By attributing the actions to the assistant rather than themselves, participants could more easily justify shocking to the maximum 450 volts, reflected in the 92.5% obedience rate. When there is less personal responsibility, obedience increases. This relates to Milgram’s Agency Theory.



Touch Proximity Condition (30% obedience)
The teacher had to force the learner’s hand down onto a shock plate when the learner refused to participate after 150 volts. Obedience fell to 30%.
[image: The Milgram Experiments Subject in the study c Yale University Manuscripts and Archives W640]The Milgram Experiments. Subject in the study (c) Yale University Manuscripts and Archives
Forcing the learner’s hand onto the shock plate after 150 volts physically connected the teacher to the consequences of their actions. This direct tactile feedback increased the teacher’s personal responsibility.

No longer shielded from the learner’s reactions, the proximity enabled participants to more clearly perceive the harm they were causing, reducing obedience to 30%. Physical distance and indirect actions in the original setup made it easier to rationalize obeying the experimenter. The participant is no longer buffered/protected from seeing the consequences of their actions.

Social Support Condition (10% obedience)
Here, the real participant is one of three teachers in the room: the other two are confederates. All three are ostensibly administering shocks in turn. Early in the session, both confederates refuse to continue at certain voltage levels (150 volts and 210 volts). With these confederates modeling disobedience, the real participant had clear social support to defy the experimenter. Seeing peers refuse caused obedience to plummet, with only 10% of participants continuing to the end.

Contradictory Authorities (0% obedience)
Another variation included two experimenters issuing conflicting commands in the same room. At a key moment, one experimenter would insist the participant continue, while the other would say to stop or express serious doubt. Faced with contradictory orders from equally legitimate authorities, participants uniformly refused to proceed, 0% continued to the end. Because the authority figures no longer presented a single, coherent directive, participants found it easier to disobey.

Absent Experimenter Condition (20.5% obedience)
It is easier to resist the orders from an authority figure if they are not close by. When the experimenter instructed and prompted the teacher by telephone from another room, obedience fell to 20.5%. Many participants cheated and missed out on shocks or gave less voltage than ordered by the experimenter. The proximity of authority figures affects obedience. The physical absence of the authority figure enabled participants to act more freely on their own moral inclinations rather than the experimenter’s commands. This highlighted the role of an authority’s direct presence in influencing behaviour.

Critical Evaluation
Milgram’s experiment lacked external validity:
The Milgram studies were conducted in laboratory-type conditions, and we must ask if this tells us much about real-life situations. We obey in a variety of real-life situations that are far more subtle than instructions to give people electric shocks, and it would be interesting to see what factors operate in everyday obedience. The sort of situation Milgram investigated would be more suited to a military context. Orne and Holland (1968) accused Milgram’s study of lacking ‘experimental realism,”’ i.e.,” participants might not have believed the experimental set-up they found themselves in and knew the learner wasn’t receiving electric shocks. “It’s more truthful to say that only half of the people who undertook the experiment fully believed it was real, and of those two-thirds disobeyed the experimenter,” observes Perry (p. 139).

Milgram’s sample was biased:
· The participants in Milgram’s study were all male. Do the findings transfer to females?
· Milgram’s study cannot be seen as representative of the American population as his sample was self-selected. This is because they became participants only by electing to respond to a newspaper advertisement (selecting themselves).
· They may also have a typical “volunteer personality” – not all the newspaper readers responded so perhaps it takes this personality type to do so.
Yet a total of 636 participants were tested in 18 separate experiments across the New Haven area, which was seen as being reasonably representative of a typical American town. Milgram’s findings have been replicated in a variety of cultures and most lead to the same conclusions as Milgram’s original study and in some cases see higher obedience rates. However, Smith and Bond (1998) point out that with the exception of Jordan (Shanab & Yahya, 1978), the majority of these studies have been conducted in industrialized Western cultures, and we should be cautious before we conclude that a universal trait of social behavior has been identified.

Selective reporting of experimental findings:
Perry (2013) found Milgram omitted findings from some obedience experiments he conducted, reporting only results supporting his conclusions. A key omission was the Relationship condition (conducted in 1962 but unpublished), where participant pairs were relatives or close acquaintances. When the learner protested being shocked, most teachers disobeyed, contradicting Milgram’s emphasis on obedience to authority. Perry argued Milgram likely did not publish this 85% disobedience rate because it undermined his narrative and would be difficult to defend ethically since the teacher and learner knew each other closely. Milgram’s selective reporting biased interpretations of his findings. His failure to publish all his experiments raises issues around researchers’ ethical obligation to completely and responsibly report their results, not just those fitting their expectations.

Bottom of Form
Ethical Issues
What are the potential ethical concerns associated with Milgram’s research on obedience? It is important to remember that formal ethical guidelines for psychological research were not yet in place at the time Milgram conducted his studies in the early 1960s.  Consequently, judging his methods by today’s criteria means we are applying rules and protections that did not exist during his era. While this does not excuse the potential harm some participants experienced, it does help us understand why Milgram’s study unfolded with less participant protections than we would deem acceptable now.

Consent
Baumrind (1964) criticized the ethics of Milgram’s research as participants were prevented from giving their informed consent to take part in the study. Participants assumed the experiment was benign and expected to be treated with dignity. As a result of studies like Milgram’s, the APA and BPS now require researchers to give participants more information before they agree to take part in a study.

Deception 
The participants actually believed they were shocking a real person and were unaware the learner was a confederate of Milgram’s. However, Milgram argued that “illusion is used when necessary in order to set the stage for the revelation of certain difficult-to-get-at-truths.” Milgram also interviewed participants afterward to find out the effect of the deception. Apparently, 83.7% said that they were “glad to be in the experiment,” and 1.3% said that they wished they had not been involved.

Protection of participants 
Participants were exposed to extremely stressful situations that may have the potential to cause psychological harm. Many of the participants were visibly distressed (Baumrind, 1964). Signs of tension included trembling, sweating, stuttering, laughing nervously, biting lips and digging fingernails into palms of hands. Three participants had uncontrollable seizures, and many pleaded to be allowed to stop the experiment. Milgram described a businessman reduced to a “twitching stuttering wreck”. In his defence, Milgram argued that these effects were only short-term. Once the participants were debriefed (and could see the confederate was OK), their stress levels decreased. “At no point,” Milgram (1964) stated, “were subjects exposed to danger and at no point did they run the risk of injurious effects resulting from participation” (p. 849).

Debrief
However, Milgram did debrief the participants fully after the experiment and also followed up after a period of time to ensure that they came to no harm. Milgram debriefed all his participants straight after the experiment and disclosed the true nature of the experiment. Participants were assured that their behavior was common, and Milgram also followed the sample up a year later and found no signs of any long-term psychological harm. The majority of the participants (83.7%) said that they were pleased that they had participated, and 74% had learned something of personal importance.
Perry’s (2013) archival research found Milgram misrepresented debriefing – around 600 participants were not properly debriefed soon after the study, contrary to his claims. Many only learned no real shocks occurred when reading a mailed study report months later, which some may have not received. Milgram likely misreported debriefing details to protect his credibility and enable future obedience research. This raises issues around properly informing and debriefing participants that connect to APA ethics codes developed partly in response to Milgram’s study.

Right to Withdrawal 
The British Psychological Society (BPS) states that researchers should make it plain to participants that they are free to withdraw at any time (regardless of payment). When expressing doubts, the experimenter assured them that all was well. Trusting Yale scientists, many took the experimenter at his word that “no permanent tissue damage” would occur, and continued administering shocks despite reservations. Did Milgram give participants an opportunity to withdraw? The experimenter gave four verbal prods which mostly discouraged withdrawal from the experiment:
1. Please continue.
2. The experiment requires that you continue.
3. It is absolutely essential that you continue.
4. You have no other choice, you must go on.
Milgram argued that they were justified as the study was about obedience, so orders were necessary. Milgram pointed out that although the right to withdraw was made partially difficult, it was possible as 35% of participants had chosen to withdraw. Milgram’s procedures generated intense debate regarding the rights and well-being of research participants.



Answer the following questions based on the article 

A. Which is true regarding the Milgram obedience study?
1. The aim was to see how obedient people would be in a situation where following orders would mean causing harm to another person.
2. Participants were under the impression they were part of a learning and memory experiment.
3. The “learners” in the study were actual participants who volunteered to be shocked as part of the experiment.
4. The “learner” was an actor who was in on the experiment and never actually received any real shocks.
5. Although the participant could not see the “learner”, he was able to hear him clearly through the wall
6. The study was directly influenced by Milgram’s observations of obedience patterns in post-war Europe.
7. The experiment was designed to understand the psychological mechanisms behind war crimes committed during World War II.
8. The Milgram study was universally accepted in the psychological community, and no ethical concerns were raised about its methodology.
9. When Milgram’s experiment was repeated in a rundown office building in Bridgeport, the percentage of the participants who fully complied with the commands of the experimenter remained unchanged.
10. The experimenter (authority figure) delivered verbal prods to encourage the teacher to continue, such as ‘Please continue’ or ‘Please go on’.
11. Over 80% of participants went on to deliver the maximum level of shock.
12. Milgram sent participants questionnaires after the study to assess the effects and found that most felt no remorse or guilt, so it was ethical.
13. The aftermath of the study led to stricter ethical guidelines in psychological research.

B. Briefly explain the results of the original Milgram experiments. What did these results prove?
C. In a hospital, you are very likely to obey a nurse. However, if you meet her outside the hospital, for example in a shop, you are much less likely to obey. Using your knowledge of how people resist pressure to obey, explain why you are less likely to obey the nurse outside the hospital.
D. What’s the most important lesson of Milgram’s Obedience Experiments? Fully explain and defend your answer.
E. Milgram selectively edited his film of the obedience experiments to emphasize obedient behaviour and minimize footage of disobedience. What are the ethical implications of a researcher selectively presenting findings in a way that fits their expected conclusions?



PSYCHOLOGY INDUCTION TASK 2

2 a) Read the following:

In an experimental study, the researcher manipulates an independent variable (IV) whilst measuring a dependent variable (DV). All other extraneous variables that might affect the DV are held constant, to prevent them from becoming confounding variables and making the experiment invalid. 

i) Use the internet and your own understanding to write your own definitions for the following key words. 

	Word
	Definition

	Independent variable
	


	Dependent variables
	


	Extraneous variable
	




ii) For each of the following experiments identify:
1) the independent variable
2) the dependent variable 
3) TWO possible extraneous variables

[image: ]Experiment 1

[image: ]Experiment 2



2 b)Answer the following research style questions

i) Look at the following graphs and identify the type of graph it is (histogram/bar chart, line graph or scatter-graph).
ii) Write a conclusion from each graph.Graph 2


[image: http://www.holah.co.uk/images/correlationquestion5.png][image: http://www.holah.co.uk/images/barchart.png]  Graph 1


Graph 4

  Graph 3

[image: https://i.chzbgr.com/maxW500/2517288704/hCC1AC53F/]

[image: http://scienceaid.co.uk/psychology/approaches/images/histogram.png]













2 c) Read the following passage and answer the question underneath:

Participants in an experiment were shown a film of a robbery. The participants were then divided into two groups. One group was interviewed using a standard interview technique and the other group was interviewed using the cognitive interview technique. All participants were then given an ‘accuracy score’ (out of 20) based on how closely their recall matched the events in the film (20 = completely accurate, 0 = not at all accurate).
The results of the experiment are shown in the table below.
The median accuracy score for the standard interview and the cognitive interview

 
	 
	 
	Standard interview
	Cognitive interview

	 
	Median
	10
	15


 

Sketch an appropriate graphical display to show the median accuracy scores in the table above.
[image: ]



PSYCHOLOGY INDUCTION TASK 3

3 a) Extended writing Style Questions Checklist

Here is a typical extended writing question:-

Describe and evaluate the behaviourist approach in psychology. Refer to one other approach in your answer. (12 marks)

Here is part of a mark scheme which should help you work out how the marks are awarded. 
Examiners put the answer in a band before awarding the exact marks.

Marks for this question: AO1 = 6 and AO3 = 6 
	BAND
	MARKS
	Description

	4
	10 - 12
	Knowledge of the behavioural approach is accurate and compared well to another approach. The comparison and evaluation of the approaches is clear, coherent and detailed. Reference to research methods is used to compare with other approach(es). Evaluation is effective. The answer is clear, coherent and focused. Specialist terminology is used effectively. Minor detail and/or expansion of argument sometimes lacking. The answer is well focused with little or no misunderstanding. The answer is well structured with effective use of paragraphs, sentences and psychological terminology. There are few errors of spelling and punctuation.

	3
	7-9
	Knowledge of the behavioural approach to is evident with some limited comparison to another approach. The answer is mostly well focused. There are occasional inaccuracies. There is some effective evaluation. The answer is mostly clear and organised. Specialist terminology mostly used effectively

	2
	4-6
	Knowledge of the behavioural approach is present. Focus is mainly on description. Any evaluation is of limited effectiveness. The answer lacks clarity, accuracy and organisation in places. Specialist terminology used inappropriately on occasions.

	1
	1-3
	Knowledge of the behavioural approach is limited with no mention of another approach. The answer lacks clarity, has many inaccuracies and is poorly organised. Specialist terminology either absent or inappropriately used. There may be errors in grammar, spelling and punctuation.

	
	0
	No relevant content



AO1 Up to 6 marks for a description of the behaviourist approach in psychology.
Features may include – all behaviour is learned and can be best understood in terms of associations between stimulus and response. Behaviour is determined by our interactions and experiences in the environment. Candidates may refer to the principles of both classical and operant conditioning in their response. Classical conditioning – temporal associations between neutral stimulus and unconditioned stimulus (credit diagrammatic representation). Operant conditioning – the use of consequences /reinforcement to shape behaviour.
Credit up to three marks for description of another approach such as the cognitive or biological and/or research methods that can be used eg animal research.

AO3 Up to 6 marks for a comparison and evaluation of the two approaches. This includes stating strengths and weaknesses of the behaviourist approach and comparing these to another approach.
Maximum 7 marks if only the behaviourist approach is mentioned.



TASK: Read the two answers below, mark them using the above mark scheme and then produce a checklist of the important points to consider when writing the perfect response to gain maximum marks.

Response A1
The behaviourist approach includes classical and operant conditioning.  Behaviourists beleive that all behaviour is learnt and that we should not study stuff that can’t be seen.  For example, we should not study thinking processes and memory as these are internal metal processes and so there have to be models used to explain them.  Classical conditioning was developed by Pavlov who studied dogs salivting and found that the dog would produce saliva to the sound of a bell because the bell was always presented at the same time as food which naturally would produce salivation.  This study has been called unethical because the dog was tyed up. However, it is better to do this type of study with animals than to do it with people.  This is one of the troubles with the behaviourist approach because they use animals and not useful to tell us about human behaviour and learning.  They didn’t really do any research with humans and so it is difficult to generalise.  The behaviourist approach is no longer as popular as it was.
	




Response A2

The behaviourist approach became popular in the US where psychologists like Pavlov and Skinner carried out controlled scientific experiments about learning using animals.  All behaviourist research takes place in controlled conditions so that variables can be isolated and cause and effect can be determined.  Behaviourists believe that all behaviour is learnt and behaviour depends on consequences.  In a typical operant conditioning study, Skinner showed how learning bar-pressing behaviour in rats depended upon whether or not the rat received a food pellet as reinforcement.  Rats would rapidly learn that the action of bar-pressing resulted in a pleasant consequence, so they would repeat the action.  Skinner called this positive reinforcement.

Behaviourists also assume that only external behaviour is valid subject matter for psychologists, if psychology is to be scientific.  As such they restricted their observations to outward behaviour and did not study emotions and thoughts which some people like Freud would consider of great importance.  In this way there is a great difference between the behaviourists and the psychodynamic psychologists like Freud, whose study of the unconscious would have been strongly criticised by behaviourists for being totally unscientific.

The behaviourists can be credited with making psychology respectable as a science but have been criticised for neglecting the importance of mental life.  In choosing to study animal behaviour in highly controlled artificial conditions, their research could be said to have little validity in relation to everyday human behaviour.  The behaviourists have also been criticised for taking a mechanical view of human beings, assuming that people are responding machines that can be controlled by reinforcement, and that we have no free will.  



PSYCHOLOGY INDUCTION TASK 4
Mathematics Skills

At AS and A Level Psychology 25% of the marks will be from research methods and 10% of the marks will be for maths skills alone. Have a go at the following questions:

1. One neuron may be as narrow as 0.004 centimetres in diameter. Express this in standard form. (2 marks)

2. The mean number of neurons in the human brain is 10.0,000,000,000 (100 billion). Express this in standard form. (2 marks)

3. The longest neuron in the body is about 1 metre in length. What fraction is this of the body length of a person who is 2 metres tall? (2 marks) 

4. The rate of neuron growth during foetal development in utero is 250,000 neurons per minute. Estimate how many neurons grow every hour. (2 marks) 

5. Your brain makes up only about 2% of body mass, but uses 10 times as much of the oxygen. What fraction of your body’s requirements of oxygen are used by the brain? (2 marks)

6. What percentage of your body’s oxygen is used by the brain? (2 marks)
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that the DV scores in the conditions differ we may be unable to draw any conclusions (because we -
won'‘t know which variable was responsible) or we may draw the wrong conclusions (because a

variable was having an effect but we didn’t realize it). Extraneous variables that have a systematic

effect on the DV are called confounding variables.

In each of the following experiments, identify a confounding and a non-confounding extraneous
variable. Explain the effect that the confounding variable might have had.

Fakedata & Fraud conducted an experiment into the effects of smell on the perceived attractiveness of
food. PPs were asked to rate the attractiveness of a loaf of bread on a range of criteria. They recruited two
groups of student PPs and arranged for them to attend experimental sessions in the Psychology
department from 9.00am onwards. The first 20 PPs just rated the attractiveness of the bread. The next 20
did the same task while the smell of freshly baked bread was being piped into the room through a vent
(they were unaware of this). The researchers found that ratings were higher in the ‘bread scent’ condition
and concluded that the smell had the effect of enhancing the attractiveness of the food.

Researchers conducted an experiment to test the prediction that abstract words are harder for children to
remember than concrete words. They selected 10 concrete nouns and 10 abstract nouns and then mixed
them into a randomly ordered list. They presented the words one at a time on a screen, for two seconds
each, to a sample of 8 year-old children. Immediately afterwards, the children were asked verbally to recall
all the words they had seen. The researchers recorded how many of each type of word the children
recalled correctly.

Extension task - A* grade
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